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National Institute on Drug Abuse, National Institute of Mental Health, National 
Science Foundation  

 
COURSES TAUGHT: 
 Graduate 
 Cognitive psychology 
 Cognitive neuroscience 
 Teaching Assistant training 
 Undergraduate 
 Cognitive psychology 
 Educational psychology 
 Methods and Statistics 
 
 
SELECTED INVITED PRESENTATIONS (last five years): 

American Federation of Teachers, Program and Policy Council (9/2008). “The role 
of knowledge in cognitive processes and in education.” 

Harvard University Graduate School of Education. (10/2008). “The application of 
neuroscientific data to behavioral theories: Problems and opportunities 
particular to education.” 

Panel Discussion at Common Core, “What is the Proper Role of Skills in the 
curriculum? A Critique of the Idea of 21st Century Skills” (2/24/09) 
Washington DC.  



International Mind, Brain, and Education Society. “How Much Neuroscience 
Should a Teacher Know?” (6/2009). Philadelphia, PA 

Online Educa “What can you do with a brain scan?” (11/2009). Berlin. 
Teachers Teaching Teachers Conference, “How do students differ, and what can 

teachers do about it?” (11/2009) Hardwick MA 
Middle College National Consortium, “What does it take to be a good thinker?” 

(2/2010) Redondo Beach, CA 
Edna K. Shapiro Memorial Lecture, Bank Street College of Education, “Problems 

and Opportunities in Applying Neuroscience to Classroom Dilemmas.” (3/2010) 
Olin School of Business, Washington University in St. Louis, “Teaching Critical 

Thinking at the Graduate Level.” (4/2010) 
Couper Memorial Lecture, State University of New York, Binghamton, School of 

Education, “The Mind, the Brain, and the Future of Education”(4/2010) 
Al Shanker Institute, Washington, DC, “The Three Problems of Teacher 

Evaluation.” (4/2010)  
Neuro-education summit, Johns Hopkins University, “Learning Styles.” (5/2010) 
Learning and the Brain, Washington DC, “Why Don’t Students Like School?” 

(5/2010) 
National Leadership Academy, Williamsbug, VA. “Beneficiaries of Education 

Research.” (6/2010) 
Summer Evaluation Institute, Houston, TX. “Special Education from a Cognitive 

Point of View.” (6/2010). 
Bank Street College, New York, NY. “Kids making choices.” (9/25/2010). 
National Center For Education Research & Technology, Marina Del Rey, CA 

“Critical Thinking” (10/1/10) 
Education Trust National Conference, Washington, DC (Keynote). “Student 

motivation and choice.” (11/6/10) 
North American Montessori Teachers Association, Atlanta, GA “A cognitive view 

of the learner: The three-period lesson as a knowledge model” (11/13/10) 
New England Faculty Development Consortium, Worcester, MA “Better Teaching 

– Better Learning: Reflective Practices for Faculty and Students” (11/19/10) 
Institute for Learning (University of Pittsburgh) Pittsburgh, PA “Rich content, 

critical thinking, and excellent pedagogy for all students: What does this really 
mean for schools?” (12/3/10) 

Learning and the Brain conference, New York. “What should students and teachers 
know about human memory?” (4/14/11). 

University of Michigan, Ann Arbor, MI. “On the Complex Relationship between 
Basic Science, Education, and Policy.” (3/19/12) 

Carnegie Mellon University, Pittsburgh, PA. “On the Complex Relationship 
between Basic Science, Education, and Policy.” (3/23/12). 

Association for Educational Communications and Technology. (Keynote). 
Louisville, KY. “The Mind, the Brain, and Quality Control in Educational 
Technology.” (11/2/2012) 

Brigham Young University. “Mathematics and cognition.” (3/12/13). 



Learning and the Brain, Washington, DC. “Technology and education.” 5/3/13. 
Harvard Initiative on Learning and Teaching. Cambridge, MA (5/8/13). 
American Association of Colleges of Pharmacy, Annual Meeting, Keynote. 

Leesberg, VA “How people learn.” (5/20/13). 
Smith College. “What every student and teacher should know about human 

memory.” Northampton, MA (8/10/13). 
Association for Psychological Science. “How Neuroscience Will Contribute to 

Teaching Practice.” (5/25/13). 
E. Pauline Riall Lecture, Salisbury University (10/15/13). “The Complex 

Relationship Between Science, Education, and Policy.” 
University of Chicago, Chicago, IL (11/13/13). “On wisdom.” 
Tufts University, Medford, MA (12/9/13). “What every professor and student 

should know about memory.” 
Diane Halpern Lecture, American Psychological Association, Washington, DC. 

(8/8/14). “Neuroscientific data in classrooms.”  
 
 

HONORS  
Research 

Best Learned Article, 2009: Association of Educational Publishers, for “Why Don’t 
Students Like School?” American Educator, Spring, 4-13. 

Fellow, Association for Psychological Science, 2011 
Award from the Academy of Education Arts & Sciences (“Bammy”) for Education 

Policy/Researcher, 2012 
Fellow, American Psychological Association, 2013 
Outstanding Academic Title, 2013; Choice magazine, for When Can You Trust the 

Experts? 
Translation Award, International Mind, Brain, and Education Society, 2014 

Teaching  
Outstanding Professor Award, Dept. of Psychology, University of Virginia, 1996 
All-University Outstanding Teaching Award, University of Virginia, 1999 
Outstanding Professor Award, Dept. of Psychology, University of Virginia, 2000 
All-University Teaching Award, University of Virginia, 2011 
Member, Minerva Academy, 2013 
Member, University of Virginia Academy of Teaching, 2014 

 


